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Chapter 1:  The Well-Managed Classroom
 to realize sense of academic and personal fulfillment students and teachers must 
1. accept responsibility

2. respect rights of others

3. problem solve

4. make choices and decisions that benefit self and in best interest of others

effective classroom manager creates positive, supportive and well-structured environments

social/emotional skills better predictor of success than academic and physical characteristics

very skills kids don’t have are ones employers say are vital to success in world of  work

social behavior education should be ongoing part of school curriculum in all classrooms, corridors, playgrounds, office, cafeteria each and every day.  Staff must be dedicated to this and vigilant in implementation

GBTEM (Girls and Boys Town Education Model) has 4 parts: 

1. social skills curriculum—16 skills, others can be added

2. teaching interaction—guides how to teach

3. motivation systems—consequences, mostly positive

4. administrative intervention—admin to function as change agents

Chapter 2: Student Rights

At center of GBTEM:  “As much freedom as possible, as little restriction as necessary.”

Goal of good education: children learn to make good choice and become self-reliant

12 rights listed

“Rules, guidelines, and procedures are necessary, but it is the commitment to providing the highest quality care possible that affords all students a safe environment in which to maximize their full potential.”          

Chapter 3: Building and Maintaining Relationships

Most classrooms don’t meet student’s personal and psychological needs 
Often T/S relationships tend to focus on establishing control and fostering compliance.  Focus SHOULD be on creating “climate that represents and effective blend of warmth, care, and compassion with an appropriate amount of firmness, realistic tolerance, and competent teaching.    
“emphasis on classroom control … pressures to concentrate on content and get through the curriculum have either minimized the importance of t/s relationships or have made it more difficult to understand what role the relationship element has in education”   
“Teachers gain and retain their effectiveness as professional person only so long as they remain warmly human, sensitive to the person needs of children, and skillful in establishing effective relationships”     

Teacher=competent, trusting, source of support, direction and reinforcement.  Teacher responsible to “teacher the skills needed to develop positive adult and peer relationships.

Teachers/school should maintaining high ratio of positive to negative statements—most effective in building supportive T/S relationships.
“even when addressing ongoing behavior or potentially out-of-control behavior…use large amounts of empathy and praise to maintain and continue positive relationships with students….”      

Chapter 4:  Problem Solving
Problem mediation and social adjustment requires as much time as advancing academic progress

PS not always the “right” answer—often not also best first level intervention; not best choice when dealing with inappropriate behaviors such as skill deficiencies (16 skills)  kids should comply with these;  other examples on pg 24.
GBTEM for Problem Solving(SODAS, Situation defined, Options listed, Disadvantages considered, Advantages considered, Solution/Simulation
SODAS useful for interpersonal conflicts and intrapersonal problems

Good detailed discussion of all five parts of SODAS

Teacher(nonjudgmental; help student think through the efficacy and feasibility of each option; practice/simulate solutions; active listener, empathic, concerned

Chapter 5:  Principles of Behavior
Misconception about “learned”:  “If a particular behavior has been taught, then it should have been learned.”  Not necessarily so
Appropriate understanding of “learned”:  “A behavior is believed to be learned when it has been successfully demonstrated over time in appropriate settings.”

Teacher must analyze their teaching approach; adjust how they interact with the student and the teaching approach and re-teacher behavior skills just as they would an academic concept.

Behavior does not occur in a vacuum.  A=antecedents, B=behaviors, C=Consequences  ABC

Antecedents: simple, complex, recent, historical;  “Learning history can play a role in the antecedents of current behavior.”

Behavior:  “anything a person does or says tat can be directly or indirectly observed or measured.”

Consequences:  “environmental changes that occur after a behavior designed to alter the probability of future occurrence of that behavior.”  Reinforcement or punishment; natural or applied (purposefully arranged).  

Teachers can help student change their behavior by manipulating antecedents, consequences, or both.  Practicing and rehearsing behaviors that should occur are ways to alter the antecedents. 

Chapter Six: Teaching the curriculum skills

The social skills curriculum

1. Four main areas

a. Adult Relations

b. Peer Relations

c. School Rules

d. Classroom behavior


2. Basic Skills

a. Following instructions

b. Accepting criticism or a consequence

c. Greeting others


d. Getting the teacher’s attention


e. Making a request


f. Disagreeing appropriately

3. Advanced skills


a. Giving criticism


b. Resisting peer pressure


c. Making an apology


d. Talking with others


e. Giving compliments


f. Accepting compliments


g. Volunteering


h. Reporting other youths’ behavior


i. Introducing yourself

4. Curriculum Skills are broken down into observable steps that can be measured, pages 52-54.

5. Introducing the Social Skills Curriculum


1. Teach and practice skills in a neutral environment


2. Prioritize skills instructions to students needs


3. Reinforce behaviors immediately


4. Set the classroom tone with your behavior

Chapter Seven: Observing and describing behavior

A. Observing behavior

1. What the person is doing

2. Facial expressions

3. What the person is saying

4. Frequency, intensity, and duration of the behavior

5. When and where the behavior occurs

6. The absence of behavior

B. Describing behavior

1. Make your descriptions 

a. Specific

b. Behavioral 

c. Objective

C. When to observe and describe behavior

1. When the student’s behavior is inappropriate

2. When the student’s behavior is particularly appropriate

3. When you want to teach a new skill

D. Integrating behavioral descriptions and skill labels

1. The teaching interaction

a. Helps to focus teaching, described in depth in chapter 11

Chapter Eight: Rationales

D. Importance of rationales

1. Helps students understand the link between their behavior and consequences

2. Develops the students internal locus of control

D. Types of rationales

1. Benefits to students

2. Negative consequences

3. Concern for others

D. Benefits of rationales

1. Helps to build positive relationships with students

2. Helps with student compliance

3. Shift from exterior to interior motivation

4. Students will more likely see teachers as fair

D. Components of rationales

1. They point out natural or logical consequences

2. They are personal to the youth

3. They are specific and brief

4. They are believable and short-term

5. They are developmentally appropriate

a. Short-term rationales for younger and less mature

b. Long-term rationales for the more mature

D. When to use rationales

1. When teaching skills

2. Whenever disagreements occur between educators and students

3. During problem-solving situations

4. During daily conversations

Chapter Nine: Effective praise

A. What is Effective Praise

1. Steps to effective praise

a. Description of appropriate behavior

b. Rationale

c. Request for acknowledgment

d. Positive consequences

B. Benefits of Effective Praise

1. Helps develop positive relationships between you and your students

2. Empowers students through developing an internalized set of values and motivation

3. Increases student learning and behavioral options

C. How to use effective praise

1. To be used only after a student demonstrates a desired behavior

2. Should always specifically describe what behaviors are being recognized and reinforced

D. When to use effective praise

1. When teaching a new behavior students need to be reinforced after each desired occurrence

2. To reinforce an existing positive behavior with an intermittent schedule

3. Transferring to general praise from specific praise is important as the behavior becomes well established

4. General praise should be used to maintain behaviors or they may diminish or disappear

E. The steps of Effective Praise

1. Description of appropriate behavior

a. Combine specific behavior statements with general praise

2. Rationale

3. Request acknowledgement 

4. Positive consequence

Chapter Ten: Preventative Teaching

A. Classroom Management and Preventative teaching

1. Classroom Management

a. Establishing and maintaining consistent expectations

b. Developing positive teacher-student relationships

2. Preventative Teaching

a. Watching classroom activity at all times

b. Performing several tasks at once

c. Being prepared to teach

B. Preventive Teaching in society

1. Teaching students what to expect and prepare for concerning situations in the immediate and distant future

C. Benefits of Preventive Teaching

1. Preventive Teaching enhances the effectiveness of teachers

2. Preventive Teaching increases the opportunities for student learning

3. Preventive Teaching builds relationships and increases comfort levels

D. When to use Preventive Teaching

1. At the beginning of the school year

2. At any time that a “teachable moment” or situation arises

3. Can be used with individuals and groups

E. Preventive Teaching sequence

1. Planned Teaching sequence

a. Introduce skill

b. Describe appropriate behavior

c. Request

acknowledgment

d. Practice

e. Feedback

f. Positive consequences

g. Establishing future/follow-up practice

2. Pre-teaching sequence

a. Reintroduce skill 

b. Describe appropriate behavior

c. Rationale 

d. Request

acknowledgment

e. Practice (optional)

f. Feedback

g. Positive consequence

h. Inform student of upcoming situation

3. Preventive Prompt

a. Brief reminder of skill before situation occurs

b. Fade prompting so that student automates needed skill

F. Teaching for generalization

1. Training in different settings

2. Training with different people

3. “Homework” assignments

a. Assign students a skill to implement outside school and journal about it for in class discussion

Chapter Eleven: The teaching interaction

A. When to use the Teaching Interaction

1. When a student behaves inappropriately

2. When reinforcing a weak skill or teaching a new skill

B. Teaching Interaction components

1.   Initial praise or empathy

2.   Description of      Inappropriate behavior

3.   Description of appropriate behavior

4.   Rationale

5.   Request for acknowledgment

6.   Practice 

7.   Feedback

8.   Consequences

9.   General praise/Redirection


C. General Considerations

1.   When students begin to    display mild inattentive behaviors then briefly prompt them for their attention

2.   If the prompt ineffective then use of the teacher interaction is appropriate

Chapter Twelve: Ongoing behavior

A. Forms of Ongoing behavior (off task/disruptive behavior)

1. Facial expressions

2. Verbal behaviors

3. Body Movements

4. Other behaviors

B. Preventing ongoing behavior

1. Preventive Teaching

2. Praise 

3. Corrective Teaching

C. The process

1. Helping the student gain self-control

a. Coupling statements

b. inappropriate and more appropriate behavior paired in the same sentence

c. Specific praise

d. Rationales or “reality” statements

e. Empathy statements

f. Positive correction statements
g. Completing the Teaching Interaction

D. Completing the Teaching Interaction

a. Once the student has gained self control, you may continue teaching in three directions

b. each in response to the ongoing behavior and the behavior that led to the original Teaching Interaction
c. When teaching using this direction always consider the antecedent to the ongoing behavior, consider the students individual needs, and focus on the skill Accepting Criticism/Consequence

General considerations

1. Monitor your own behavior very carefully

2. Model correct behavior for the student

3. Don’t take the students words personally, treat the ongoing behavior as talking, not what the student is saying

4. Keep a safe distance between you and the student

5. Pause after talking to allow the student to think about what you have said

